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Super Relationships  
In the area of relationships, school-age care professionals work to establish and encourage realistic 

boundaries and high expectations for children.  High expectations provide children with the appropriate 
challenges and feedback necessary for brain enrichment.  School-age care providers can plan for interactions 
with fun, caring, authoritative and mature adults, who are experts in child development.  They plan for 
interactions between children of different ages who model responsible behavior and share a sense of 
community.  Challenging, interactive feedback is a key to brain enrichment (Jensen, 1998).  

Relationships are important in the social context of the school and school-age care community.   
Relationships between adults, between children, and between adult and child must be positive.  School-age 
care providers must establish and encourage realistic boundaries and high expectations for children that 
provide the appropriate challenge and feedback required for brain enrichment (Jensen, 1998).  Research 
shows that children who develop a positive identity are more likely to experience academic achievement, 
positive peer relationships, and community service.  Children who do not develop a positive identity are more 
likely to engage in a wide variety of negative behaviors including violence, early sexual behavior, school 
behavior concerns and the use of drugs (Leffert, Benson, & Roehlkepartain, 1997).  Positive identity includes 
developing a sense of personal empowerment, a sense of purpose, a positive view of personal future and high 
self-esteem.  It is important to provide opportunities to succeed through empowerment by the intentional 
programming of the adult-child relationships in school-age care programs.  Self- esteem is the ability to 
respect oneself and to think highly or favorably of oneself, and it is very important that this ability not be 
squashed, but nurtured and protected.   

Self-esteem, self-worth, self-image, and self-acceptance are all 
terms used to describe the way people think and feel about 
themselves -- adequate or inadequate, likable or unlikable, lovable or 
unlovable, valuable or worthless, smart or stupid, good looking or 
ugly.   An adult can squash a child's self-esteem, but cannot alone 
build a child's esteem.  Self-esteem comes from inside people and 
cannot be developed externally.  Self-esteem is an internal asset that 
is built when children do things that they have a right to be proud of.  
Staff members facilitate the development of social competencies, 
decision-making, community responsibility and other skills and 
abilities that allow children to develop a positive image of themselves, 
their abilities and their personal future. 
 The way children feel about themselves depends largely on 
their response to the "feedback" they have received from the 

important people in their lives.  If these people have helped children to feel significant, empowered, and 
loved, they will be inclined to have a positive self-image.  If people give children a reason to feel inadequate 
and unneeded, they are apt to find themselves thinking they are a failure and do not have anything positive to 
offer, so they tend to offer negative behavior.  It is important for school-age care staff to provide boundaries 
and high expectations for children and to value them as important people who have a role in society. 
 Caregivers must facilitate the internal development of self-esteem in every child, through self-
discipline, empowerment, high expectations, and through having a role in the program.  When this is done, 
most discipline problems fail to materialize.  The personality of the teacher is a primary factor to building a 
relationship of trust and respect.  There are few skills the teacher may consciously develop to gain the 
influence that will tend to result in higher self-esteem.   
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¶ Have a genuine liking for each child in the program. 

¶ Avoid showing favoritism. 

¶ Show sympathy and understanding.  

¶ Employ democratic methods. 

¶ Have faith in children to accomplish tasks and do the right thing. 

¶ Be extremely fair in decisions.  

¶ Have a sense of humor. 

¶ Give sincere compliments regularly. 

¶ Be consistent in attitude, behaviors and decisions. 

¶ ¦ǎŜ ǇƘǊŀǎŜǎ ƭƛƪŜ ϦYƴƻǿƛƴƎ ȅƻǳ LϥƳ ǎǳǊŜ ȅƻǳϥƭƭ Řƻ ŦƛƴŜΣϦ ϦL Ŏŀƴ ǎŜŜ ȅƻǳ Ǉǳǘ ŀ ƭƻǘ ƻŦ ŜŦŦƻǊǘ ƛƴǘƻ ǘƘŀǘΣέ Ϧ¸ƻǳ 
can figure it out," "I have faith in you", and "Don't worry we all make mistakes."  

¶ Avoid saying things like "Let me do that for you," "Better get some help," "If you can't do it right don't 
do it at all," "You can do better," "That looks too difficult for you," ŀƴŘ Ϧ5ƻƴϥǘ ǘƻǳŎƘ ƛǘΣ ȅƻǳϥƭƭ ōǊŜŀƪ ƛǘΦέ 

 

Super Experiences 
In the area of experiences, school-age care professionals can introduce variety and novelty.  Novelty in the form 

of experiential learning is a key to brain enrichment.  School-age care professionals need to provide a variety of 
enriching experiences such as field trips, guest speakers, computers, games, role plays and dramatic play, art activities, 
and long- and short-term projects.   

Interactive and self-generated feedback is a key to brain enrichment.  School-age care professionals need to 
provide a mix of child-directed and adult-directed activities.  Research indicates that children can to learn to play a 
musical instrument or speak a new language more easily before the age of ten, so school-age care professionals need to 
provide enriching experiences like music and language (Jensen, 1998).  Knowing that motor stimulation and activities 
that require hand-eye coordination stimulate neural growth patterning, school-age care professionals need to provide 
sports and other novel sources of motor stimulation.  Knowing that challenging problem solving helps grow a better 
brain, they need to involve children in and teach children about creative problem solving.  They teach them to identify 
problems, redefine the problems as goals, brainstorm on possible solutions, select and implement solutions and follow 
through and follow up on the consequences of their actions, knowing that neural growth happens through the process 
of problem solving, regardless of the solution (Jensen, 1998).    

In addition to real life problems children face, they also need to provide problem-solving opportunities through 
science, math and building projects.  The brain is designed for music and art.  Knowing music is a brain arouser, a carrier 
of words and a primer for the brain, they need to incorporate music into the 
experiences.  Knowing how art has such a dramatic, positive, measurable, and 
long-lasting effect on brain development as well as social development, they 
need to provide creative and playful art experiences.  When planning for 
experiences, they plan for building a sense of community and for brain 
enrichment rather than providing activity for the activities' sake.    

 
 

Vital Curriculum Planning Elements ɀ NOVELTY is the 
key!   
 1. Active play and passive activity choices. 
 2. Opportunities to be creative: art (not packaged projects), drama, 
dance, music, & play. 
 3. Opportunities for the kids to be involved in the planning and 
operating of the program. 
 4. Diverse activity choices, which reflect on the cultures of the 
program and community. 
 5. Activities designed by older kids and with older kids in mind. 


